The Renaissance Charter School

Retrospective Analysis
Part I
EXECUTIVE SUMMARY

The Renaissance Charter School (TRCS) is a New York City Department of Education-authorized K-12 charter school that converted from a traditional public school and opened as a charter school in Fall 2000. It is now applying for a second renewal of its charter. This Retrospective Analysis will discuss the school’s success during its second charter term, as well as academic and operational challenges it has addressed. The Retrospective Analysis will address the questions set forth in the Charter School Renewal Application—i.e. “Has your school been an academic success?” “Has your school been a viable organization?” and “Has your school been in compliance with applicable all laws and regulations?”
As discussed and demonstrated herein, TRCS has been an academic success. At each grade level, it has met the academic goals and measures established in its charter application. It has exceeded its goal that, “By year four of the charter, 70% of K- 8 students will meet or exceed standards in English Language Art s (ELA) and Mathematics (Math) state examinations.” It has also met its goal that “The average passing rate of TRCS students on New York State required Regents examinations will be above the average passing rate of students in similar schools.” Its students have outperformed students in Similar School Group 65. They have also outperformed students in CSD 30, the Community School District in which it is located. It has exceeded its high school graduation goal each year of the charter term, with 86% of its seniors graduating in June of their senior year and 95.6% of its seniors graduating in June or August of their senior year. TRCS also exceeded its cohort graduation goal—i.e. “By year four of the charter, there will be a 70% cohort graduation rate for students who started ninth grade together (excluding students who transferred out)—with a cohort graduation rate of 90%. 

TRCS also exceeded its college acceptance goal—i.e. that 85% of the graduating classes will be accepted to institutions of higher learning—by a substantial margin. Over the course of the charter term, 96.6% of TRCS graduates were accepted into a college or university. In 2006-07, 100% of TRCS graduates were accepted into college or university. TRCS also met its attendance rate goal at both the elementary-middle and high school levels.
TRCS has been a viable organization, and it has achieved the non-academic goals set forth in its charter. Parent, student and community partner satisfaction has been consistently high, and responses by students and parents to satisfaction-related questions on the NYCDOE Learning Environment Survey have averaged above the 85% target cited in the charter. In addition, as demonstrated through qualitative evidence, it has met the goal of “liv(ing) its motto, ’Developing Leaders for the Renaissance of New York.”

TRCS has developed effective programs, procedures and practices over the course of the charter term to ensure compliance with all applicable laws and regulations. Authorizer and Comptroller visits have verified that TRCS is in compliance with such laws and regulations.
II. Has Your School Been An Academic Success?

I.II.A. Demonstration of Achievement of Charter Academic Goals

GOAL 1—By year four of the charter, 70% of K- 8 students will meet or exceed standards in English Language Art s (ELA) and Mathematics (Math) state examinations.

This goal has been met. The percentage of the Renaissance Charter School (TRCS) students who met or exceeded standards in ELA and math (i.e. scored at level 3 or better) during the charter term has far exceeded 70%. In ELA, 83% of TRCS students met or exceeded state standards during the charter term. In math, 85% of TRCS students met or exceeded state standards during the charter term. 
Measure: 70% of students in grades 3-8 will meet or exceed standards on the ELA and Math state examinations.
As demonstrated in Table 1 and Table 2, TRCS met this goal each year of its charter and that, overall throughout the second charter term, a percentage of students greater than 70% met or exceeded state standards, as measured by scoring at level 3 or 4 on the NYS ELA and math exams. In ELA, 83% of students met or exceeded state standards over the course of the charter term. In math, 85% of students met or exceeded state standards over the course of the charter term.
Table 1—Total ELA Results by Year

	Exam Year
	# of Students @ Levels 3 & 4
	% of Students @ Levels 3 & 4
	Met Goal?

	2006
	180/213
	85%
	Yes

	2007
	188/246
	76%
	Yes

	2008
	201/247
	81%
	Yes

	2009
	185/203
	91%
	Yes

	All Years
	754/909
	83%
	Yes


Table 2—Total Math Results by Year

	Exam Year
	# of Students @ Levels 3 & 4
	% of Students @ Levels 3 & 4
	Met Goal?

	2006
	175/213
	82%
	Yes

	2007
	193/246
	78%
	Yes

	2008
	232/247
	94%
	Yes

	2009
	NA

	NA
	NA

	All Years
	600/706
	85%
	Yes


TRCS thus met the goal set forth in its charter—i.e. more than 70% of students met or exceeded state standards on the state ELA and math examinations over the course of the charter term. Indeed, in 2008-09, 91% of students met or exceeded state standards in ELA. While 2008-09 state assessment results in math are currently unavailable, the most recent state math assessment results show that 94% of students met or exceeded state standards.  
In addition to meeting the charter goal, TRCS achieved or exceeded 70% proficiency each year at nearly every grade level. In ELA, more than 70% of tested students met or exceeded state standards in all years at the 3rd grade, 4th grade and 6th grade levels, and in all but one year at the 5th grade and 7th grade levels. At the 8th grade level, TRCS met its target in 2006 and missed its target by only one percentage point in 2007 and 2008. In math, more than 70% of tested students met or exceeded state standards in all years at the 3rd grade, 4th grade and 5th grade levels, and in all but one year at the 6th grade, 7th grade and 8th grade levels. In 2008, the goal was met at all grade levels. 

Table 3—ELA Results by Grade
3rd Grade
	Exam Year
	# Students @ Levels 3 & 4
	% of Students @ Levels 3 & 4
	Exceeded 70% Proficiency?

	2005 (last exam of the prior term)
	NA
	NA
	NA

	2006
	18/19
	95%
	Yes 

	2007
	22/25
	88%
	Yes

	2008
	20/25
	80%
	Yes

	2009
	23/24
	96%
	Yes

	All Years (2006-08) 
	83/93
	89%
	Yes


4th grade
	Exam Year
	# Students @ Levels 3 & 4
	% of Students @ Levels 3 & 4
	Exceeded 70% Proficiency?

	2005 (last exam of the prior term)
	22/24
	92%
	Yes 

	2006
	20/21
	95%
	Yes

	2007
	22/25
	88%
	Yes

	2008
	22/25
	88%
	Yes

	2009
	23/25
	92%
	Yes

	All Years (2006-08)
	87/96
	91%
	Yes


5th grade

	Exam Year
	# Students @ Levels 3 & 4
	% of Students @ Levels 3 & 4
	Exceeded 70% Proficiency?

	2005 (last exam of the prior term)
	NA
	NA
	NA

	2006
	41/44
	93%
	Yes 

	2007
	32/50 
	64%
	No

	2008
	43/50
	86%
	Yes

	2009
	44/50
	88%
	Yes

	All Years (2006-2008)
	160/194
	82%
	Yes


6th grade

	Exam Year
	# Students @ Levels 3 & 4
	% of Students @ Levels 3 & 4
	Exceeded 70% Proficiency?

	2005 (last exam of the prior term)
	NA
	NA
	NA

	2006
	39/46
	85%
	Yes 

	2007
	46/50 
	92%
	Yes

	2008
	        40/50 

	80.%  
	Yes

	2009
	50/50
	100%
	Yes

	All Years
	175/196
	89%
	Yes


7th grade

	Exam Year
	# Students @ Levels 3 & 4
	% of Students @ Levels 3 & 4
	Exceeded 70% Proficiency?

	2005 (last exam of the prior term)
	NA
	NA
	NA

	2006
	33/44
	75%
	Yes 

	2007
	33/50 
	66%
	No

	2008
	43/49 
	88%
	Yes

	2009
	44/49
	90%
	Yes

	All Years
	153/192
	80%
	Yes


8th grade
	Exam Year
	# Students @ Levels 3 & 4
	% of Students @ Levels 3 & 4
	Exceeded 70% Proficiency?

	2005 (last exam of the prior term)
	NA
	NA
	NA

	2006
	29/39
	74%
	Yes

	2007
	33/48 
	69%
	No

	2008
	33/48
	69%
	No

	2009
	41/50
	82%
	Yes

	All Years
	136/185
	74%
	Yes


Table 4—Math Results by Grade
3rd Grade

	Exam Year
	# Students @ Levels 3 & 4
	% of Students @ Levels 3 & 4
	Exceeded 70% Proficiency?

	2005 (last exam of the prior term)
	NA
	NA
	NA

	2006
	19/19
	100%
	Yes 

	2007
	24/25
	96%
	Yes

	2008
	25/25
	100%
	Yes

	All Years (2006-08) 
	68/69
	99%
	Yes


4th grade

	Exam Year
	# Students @ Levels 3 & 4
	% of Students @ Levels 3 & 4
	Exceeded 70% Proficiency?

	2005 (last exam of the prior term)
	
	
	Yes 

	2006
	20/21
	95%
	Yes

	2007
	24/25 
	96%
	Yes

	2008
	24/25
	96%
	Yes

	All Years (2006-08)
	68/71
	96%
	Yes


5th grade

	Exam Year
	# Students @ Levels 3 & 4
	% of Students @ Levels 3 & 4
	Exceeded 70% Proficiency?

	2005 (last exam of the prior term)
	NA
	NA
	NA

	2006
	41/44
	93%
	Yes 

	2007
	37/50
	74%
	Yes

	2008
	46/50
	92%
	Yes

	All Years (2006-2008)
	124/144 
	86%
	Yes


6th grade

	Exam Year
	# Students @ Levels 3 & 4
	% of Students @ Levels 3 & 4
	Exceeded 70% Proficiency?

	2005 (last exam of the prior term)
	NA
	NA
	NA

	2006
	29/46
	63%
	No

	2007
	44/50 
	88%
	Yes

	2008
	49/50
	98%
	Yes

	All Years (2006-2008)
	122/146
	84%
	Yes


7th grade

	Exam Year
	# Students @ Levels 3 & 4
	% of Students @ Levels 3 & 4
	Exceeded 70% Proficiency?

	2005 (last exam of the prior term)
	NA
	NA
	NA

	2006
	31/44
	70%
	Yes

	2007
	32/48
	67%
	No

	2008
	47/49
	96%
	Yes

	All Years (2006-2008)
	110/141
	78%
	Yes


8th grade

	Exam Year
	# Students @ Levels 3 & 4
	% of Students @ Levels 3 & 4
	Exceeded 70% Proficiency?

	2005 (last exam of the prior term)
	29/49
	55%
	No

	2006
	35/39
	90%
	Yes 

	2007
	32/48 
	67%
	No

	2008
	41/48
	85%
	Yes

	All Years (2006-2008)
	108/135
	80%
	Yes


GOAL 2 – The average passing rate of TRCS students on New York State required Regents examinations will be above the average passing rate of students in similar schools.
This goal was met each year. According to NYSED, TRCS’ similar schools group is Similar School Group 65. For additional context, TRCS has also included a comparison to schools located in geographic Community School District 30, despite the fact that TRCS is an open admissions school and several of the CSD 30 schools are not. TRCS’ students outperformed both “similar schools” and CSD 30 schools throughout the second charter term. 

Measure: The average passing rate of Renaissance students on the NYS required Regents examinations (ELA, Global History and Geography, U.S. History, Math and Science) will be above the average passing rate of similar schools.
Tables 5-6 below compare TRCS Regents examination results with those of Similar Schools Group 65 and CSD 30 in each of the above-listed subjects. Specifically, the table compares the passing rate (i.e. percentages of students scoring at Level 2 or higher on the exam) for the most recently reported cohorts of TRCS students (2003 and 2002) and the most recently reported cohort of Similar Schools Group 65 (2002) and CSD 30 (2002). The table demonstrates that the average passing rate of TRCS students on each Regents examination was higher than that of students in Similar Schools Group 65 and in CSD 30. 
Table 5— 2003 Cohort Regents results 

	Subject            
	TRCS
	Group 65 
	CSD 30
	Met Goal?

	ELA                            
	91.84% 
	43.97%
	69.6%
	Yes

	US History                  
	75.51%  
	33.19%
	65.1%
	Yes

	Global History            
	73.47%
	40.95%
	70.83%
	Yes

	Math A                       
	91.84%
	43.97%
	69.6%
	Yes

	Science                       
	79.59%
	38.36%
	70.59%
	Yes


Table 6—2002 Cohort Regents results﻿

	Subject 

	TRCS
	Group 65 
	CSD 30
	Met Goal?

	ELA



	83.67% 
	43.97%
	69.6%
	Yes

	US History 


	77.55% 
	33.19
	65.1%
	Yes

	Global History 

	79.59% 
	40.95%
	70.83%
	Yes

	Math A 


	77.55% 
	43.97%
	69.60%
	Yes

	Science 


	75.51%
	38.36%
	70.59%
	Yes


GOAL 3—Byyear four of the charter, 80% of Renaissance Charter School high school seniors will graduate.

This goal has been met. Over the course of the charter term, 85.9% of high school seniors have graduated in June of their respective senior years. Also, in each year, more than 80% of high school seniors graduated.
Measure: 80% of high school seniors will graduate.

As demonstrated in Table 7 below, more than 80% of TRCS students who were high school seniors during the second charter term (not including the current high school senior class) graduated, and TRCS met this goal each year.   
Table 7—Numbers and Percentages of Seniors who Graduated in June of their Senior Year
	Year
	# of H.S. Seniors
	# of H.S. Seniors Graduating 
	% of H.S. Seniors Graduating
	Met Goal?

	2005-06
	39
	38
	97.4%
	Yes

	2006-07
	45
	37
	82.2%
	Yes

	2007-08
	51
	41
	80.4%
	Yes

	Total
	135
	116
	85.9%
	Yes


In addition, TRCS continues to work with students who fail to graduate in June to help them meet graduation requirements by August following their senior year. As documented in Table 8 below, the numbers and percentages of high school seniors who graduated in June or August of their senior year demonstrate that TRCS exceeded the 80% target by a significant margin each year. 
Table 8—Numbers and Percentages of Seniors who Graduated in June or August of their Senior Year

	Year
	# of H.S. Seniors
	# of H.S. Seniors Graduating 
	Graduation Target
	% of H.S. Seniors Graduating 

	2005-06
	39
	38
	80%
	97.4%

	2006-07
	45
	44
	80%
	97.8%

	2007-08
	51
	47
	80%
	92.1%

	Total
	135
	129
	80%
	95.6%


GOAL 4—Byyear four of the charter, there will be a 70% cohort graduation rate for students who started ninth grade together (excluding students who transferred out).
This goal has been met. For the first applicable cohort, the graduation rate was 90%.
Measure: 70% of the 2004 cohort will graduate.

Analysis of the 2004 cohort 2008 graduation data reveals that, of the 50 students in the 2004 cohort, 45 students graduated—i.e. 39 students graduated in June, 5 students graduated in August and 1 student graduated in November. This represents a 90% cohort graduation rate, which far exceeds the goal of 70%. Even if only June graduates are considered, the cohort graduation is 78%, which also exceeds the goal of 70%. Of the 5 students who did not graduate, 3 relocated out of state. 1 left and received a GED and 1 dropped out.
GOAL 5—85% of the graduating class will be accepted to institutions of higher learning.
This goal was met over the course of the charter term. Overall, 96.6% of graduates were accepted to colleges and universities following graduation. Also, TRCS met the goal target each year. 
Measure: 85% of the graduating class will be accepted to institutions of higher learning.
As demonstrated by Table 9 below, more than 85% of students who graduated from TRCS in June of their respective senior years were accepted into institutions of higher learning throughout the charter term. The majority of TRCS graduates attend college in the CUNY system, including: Baruch University, Brooklyn College, Bronx Community College, City College, Hostos College, Hunter College, John Jay College, Kingsborough Community College, LaGuardia Community College, Lehman College, Medgar Evers College, New York City College of Technology, Queens College, Queensborough Community College and York College. The second largest share of TRCS graduates attend college in the SUNY system, including SUNY Alfred, SUNY Albany, SUNY Binghamton, SUNY Buffalo, SUNY Buffalo State, SUNY Cortland, SUNY Delhi, SUNY New Paltz, , SUNY Nassau Community College, SUNY Old Westbury, SUNY Oswego, SUNY Oneonta SUNY Plattsburgh and SUNY Stony Brook.

In addition, over the course of the second charter term, TRCS’ graduates have been accepted by several notable private colleges and universities, including: Barnard College, Bates College, Bowdoin Brandeis University, Colgate University, College of St. Rose, Dartmouth College, Daemen College, Eugene Lang College, Hartwick College, Middlebury College, New York Academy of the Arts, LaSalle University, Pace University, Parson School of Design, School of Visual Arts, Skidmore College, Utica College, Wesleyan College, Wheaton College, Swarthmore College, Trinity College (CT), New York University, Georgetown University, Mount Holyoke, Oberlin College, Smith College, Sarah Lawrence College, Clarkson University, Colby College, Connecticut College, Rochester Institute of Technology, Syracuse University, Adelphi University, Vanderbilt University, Virginia State, Wells College, Wheaton College, Dickenson College, Fordham University, Hampshire College, Rensselaer Polytechnic Institute, Johnson and Wales University, Lafayette College, Marymount Manhattan College, Hobart and William Smith Colleges, Union College and St. John’s University.

Table 9—TRCS June graduates accepted into institutions of higher learning

	Year
	# of June Graduates
	# of June Graduates Accepted into College/University
	% of Graduates Accepted into College/University
	Met Goal?

	2005-06
	38
	37
	97.4%
	Yes

	2006-07
	39
	39
	100%
	Yes

	2007-08
	41
	38
	92.7%
	Yes

	Total
	116
	112
	96.6%
	Yes


GOAL 6 AND GOAL 7—The average attendance rate of students, K- 8, at TRCS will be above 90%. The average attendance rate of students, 9- 12, at TRCS will be above 90%.

This goal was met. During each year of the second charter term, attendance at grades K-8 and grades 9-12 have been above 90%. Additionally, for both K-8 and 9-12, the average attendance rates went up consistently each year.
Measure: 90% average attendance rate for students in grades K-8 and students in grades 9-12.

As demonstrated by Table 10, the average attendance rate of TRCS students was above 90% throughout the charter term.
Table 10—Average Attendance Rates

	Grades
	2005-2006 
	2006-2007
	2007-2008
	Met Goal?

	K-8 
	95.99%
	96.01%
	96.32%
	Yes

	9-12  
	91.6%
	92.73%
	92.91%
	Yes


I.II.B. Additional Analyses of Student Achievement
TRCS’ attendance and graduation rates are discussed above. The school’s Regents passing rates are also discussed above, including analyses of TRCS Regents data compared with that of “similar schools” and the local community school district.  Additional evidence of the academic success of TRCS includes:
· TRCS received an “A” on the NYCDOE Progress Report in 2007-08. At the high school level, TRCS received an “A” in all categories—i.e. school environment, student performance, student progress and additional credit. At the elementary-middle school level, TRCS received an “A” in 3 of 4 categories—i.e. school environment, student progress and additional credit—and received a “B” in the student performance category. 

·  TRCS’ Matrix Geography program, an innovative initiative that promotes geography education and integrates geography across the curriculum, has resulted in documented student achievement in Global History, social studies and other subjects. Through Matrix Geography, TRCS redesigned its 10th grade Global History and Geography curricula to include project-based, small group labs and geography lessons created by Matrix Geography consultants, along with other innovations. The percentage of students scoring at Level 3 or 4 on the NYS Global History Regents examination increased from 52.94% in 2006-2007 to 68.75% in 2007-2008. When 10th grade student scores were disaggregated from those of students in other grades retaking the examination, the rate was even higher—i.e. 83.79%.  This statistic is even more impressive when considering that this cohort of students included 29% special education students. In addition, the professional development provided through Matrix Geography to teachers throughout the school has led to a strengthening of TRCS’ overall social studies programs, as reflected by the 90% proficiency rate of TRCS students on the most recent NYS Social Studies assessment. As a result of Matrix Geography, TRCS has been awarded the 2008 Lincoln Center’s Imagination award (the only NYC middle/high school that received the award that year), and it has received grants from the National Geographic Foundation.

I.II.C. Demonstration of Other Meaningful, Measurable and Reliable Student Accomplishments
Additional evidence that TRCS has been successful academically includes:

· TRCS was awarded a Charter School Program dissemination grant to share its best practices in Geography instruction, peer review and critical friends groups. 
· TRCS’ Co-principals have been recognized as outstanding academic leaders. Stacey Gauthier was appointed as Chair of Charter School Progress Report Committee; appointed Executive Board Member of the Charter School Coalition at CEI-PEA; asked to join the PENCIL Principal Advisory Committee; appointed to the Principal’s Institute at the New York City Center for Charter School Excellence; and asked to participate in New Charter School Review Committee of the NYCDOE (2008-2009). Gwen Clinkscales was recognized as an Educational Leader by the National Association of University Women in 2008, and she has worked extensively with the National School Reform Foundation. In addition, Rebekah Oakes, the school’s Director of Development, was acknowledged as an Arts’ Administrator of the year by the NYC Art Teachers’ Association. Nicholas Tishuk, Director of Programs and Accountability, was recognized in the NYC Center for Charter School Excellence as an Emerging Leader Fellow.  His application to the NYC Center for Charter School Excellence for a Charter School planning grant for a new, sister school to Renaissance was awarded the full grant amount. 
· TRCS was awarded a NYC DOE Best Practice Award for Finance, Special Education: Disciplinary, Due Process and English Language Learners program. TRCS was also awarded a UFT Partnership Award for excellence in developing a positive union workplace.
· TRCS has initiated programs in which students collaborate in teaching and learning, such as the TRCS Spanish department’s initiative facilitating the sharing of knowledge of skills between students in the various school clusters. For example, one of the two instructors for the high school international studies program Project Maya supported the work of high school students in sharing their experiences with students in grades K-5. This teacher worked with the Project Maya students to create developmentally appropriate lesson plans for each grade, focusing on the mammals of the Yucatan with the 1st grade, dancing and cultural artifacts with the 2nd grade and rain forests with the 3rd grade.  These lessons allowed high school students to not only educate the younger students, but also strengthen and solidify their own knowledge on the topic learned during Project Maya and their practicum in the Yucatan.  This experience has led to the Project Maya students in developing a day long “Children’s Carnival” for K-5 students and an evening for older students and adults, “Cinco de Maya.”
· TRCS’ integration of arts throughout its curriculum has enabled students to learn and demonstrate their knowledge of content in various disciplines through artistic expression—e.g. students performing Spanish language plays as part of the Spanish language AP class.
I.II.D. Summary of Best Practices
The following practices have been critical to the academic success of TRCS during the second charter term:

1. Matrix Geography and the Integration of Multi-disciplinary, Project-based Learning Activities Across the Curriculum—The administrators, teachers and staff of TRCS recognize that the sheer volume and complexity of information that students have to absorb and process today is too immense to be conveyed solely by lecture and conventional single-subject instruction. Students need to develop capacity to constantly make connections between subjects, e.g. to understand a fact of history by connecting it to literature, geography, music, economics, art and/or theater. The TRCS philosophy is that true understanding occurs through building layers of experienced knowledge. For this reason, TRCS has incorporated project based learning in every grade, at every level and in every discipline, and it has made the development of multi-disciplinary curricula a priority. Teachers at TRCS work in clusters collaborating between grades and subjects, sharing teaching artists, curriculum, and students work together on projects that stimulate understanding of many subjects at a time. 
In 2006, with generous financial support from the National Geographic Education Foundation, TRCS initiated Matrix Geography, a comprehensive initiative to transform the way that geography is taught in the school and to integrate geography and mapping effectively into instruction across content areas. Matrix Geography has provided TRCS with tremendous opportunities to generate multi-disciplinary and project-based curricula and instruction, and it has enabled TRCS students to use geography and mapping to enhance their understanding of and performance in a variety of content areas. Matrix Geography was and is currently being implemented by TRCS in partnership with educators and geographers from NYC, upstate NYS and North Carolina, as well as with the New York Center for Geographic Learning at Hunter College and the New York Geographic Alliance and others. The project’s aim has been to support students in studying the interconnections between physical environments, human cultures, political/economic systems, and personal daily life. Matrix Geography is based on the assumption that geography can knit together the various subjects students learn in school—ELA, Math, Science, Social Studies and Art—to give each subject greater meaning and relevance. Through Matrix Geography, professional development was implemented throughout the school to build capacity for designing and implementing multi-disciplinary, geography-infused and standards-based learning experiences. Over the course of the project, 100% of TRCS leaders and 84% of TRCS classroom teachers participated in mentoring-based professional development activities including workshops, one-on-one work with project consultants and peer-sharing activities. 
Among the results of the Matrix Geography professional development and follow-up technical assistance are: a) the development and classroom implementation of more than 145 new geography-infused lessons across several academic content areas; b) the development of multiple project-based learning activities in Global History and other courses; and c) the integration of geography into Global Labs consisting of 5 different multidisciplinary classes that focus on themes in Global History and Geography. TRCS is now integrating geography in ELA courses to better engage students in reading sophisticated and advanced literature, and TRCS is now planning a comprehensive K-12 “Rivers of the World” project, wherein teachers at each grade level will focus on one river and develop lessons aligned to specific NYS standards.  As described earlier in this narrative, Matrix Geography resulted in documented student achievement gains through the restructuring of curricula in the area of Global History and Geography, including significant increases in the “pass rate” on the NYS Global History Regents examinations.
2. PICCS and the Development of a Data-driven and Accountability-based School Culture—TRCS has been committed to establishing and maintaining a culture of accountability and data-driven decision-making. In the fall of 2008, TRCS initiated a school-wide initiative to improve data collection, assessment, and professional development to provide measures of accountability and data-driven instructional improvement. Specifically, TRCS partnered with CEI-PEA and 9 other NYC charter schools to implement the federally-funded PICCS project. One of the primary objectives of TRCS regarding PICCS is to help school leaders and educators to use student assessment data more effectively to drive instruction and improve student outcomes. Indeed, TRCS’ SMT has described PICCS as “a potentially defining program for Renaissance, one that can assist us in finding ways to reach students who have not yet met standards.” 
PICCS provided extensive professional development and technology-supported data-analysis, curriculum mapping and similar resources for teachers. It has also required teachers to spend several hours per week of dedicated time on two web portals, where they work on curriculum mapping, self-evaluations and peer evaluations. Through PICCS, TRCS is developing Individual Academic Plans (IAPs) for all students based on analysis of assessment data and establishment of achievement targets. TRCS’ involvement in PICCS, in coordination with other school-wide initiatives (including Matrix Geography)   has contributed greatly to the development of a data-based, accountability-driven culture at TRCS. 
TRCS’ Equation for Success has five parts: 

a) Help teachers meet the achievement goals by building capacity through an embedded and collaborative professional development program.

b) Create a community of support for excellence within the school by establishing comprehensive Peer Review and Critical Friends Groups.

c) Provide a robust data system that gives s teachers the date they need to help improve the curriculum and instruction.

d) Establish an Individual Academic Plan for every child.  This plan will differentiate the instruction to meet individual and group goals.

e) Establish a performance based financial incentive program that supports inputs that drive excellence in teaching and sets specific and rigorous student achievement targets.

3. Professional Development, Peer Review and Critical Friends Groups—TRCS’ professional development model is based on the belief that teachers learn best through active involvement, reflection, and articulation of what they have learned. The main practices of the model have included collegial feedback (critical friends), on-site inquiry, study groups, peer review, and classroom visitation. Beginning with the 2000/2001 school year, all faculty members have been organized into Critical Friends Groups (CFGs). In addition, TRCS has engaged in peer review for several years. When TRCS began its’ participation in PICCS, however, its use of CFGs and peer review was expanded, formalized and supported with professional development and technology. Through PICCS, TRCS teachers are supported in creating peer-reviewed, “ready for replication” learning experiences and lessons, which they can then post online. Specifically, teachers can submit their lessons and learning experiences through the PICCS online portal, which initiates a peer review process that includes thorough reviews of their work at both the school and PICCS-wide levels. This process provides teachers with feedback on how to improve their lessons, and then, when approved at both levels, deems the teacher’s work “ready for replication” by other PICCS educators. TRCS’ extensive use of peer review and CFGs has resulted in improved teaching and, as important, enhanced confidence and collaboration among the school’s teachers and instructional staff. 
I.II.E. First-Term Challenges
1. Middle school restructuring-During the early part of the 2nd charter term, there was concern among the administration and the charter authorizers (as noted in annual reviews) about stagnant standardized test scores in grades 6-8. In response, the SMT developed and initiated a Middle School Restructuring Plan (MSRP) that included an extended school day, double classes in ELA and Math to provide an emphasis on the development of critical skills, and the establishment of daily interest/activity clubs designed to increase the morale and engagement of middle school students. During its development, the MSRP was controversial among many of TRCS’ students, teachers and parents. It was initially implemented as a one-year trial program and, after considerable discussion throughout the school community, was reauthorized by the school’s Collaborate School Governance Committee and was subsequently renewed as a formal policy.
Over the course of the 2nd charter term, the MSRP was supplemented by additional initiatives designed to improve the academic rigor and success of TRCS’ middle school programs, including: a) facility improvement (i.e. floor reconstruction, painting, murals); the creation of an integrated 7-12 program under the supervision of a shared Director; c) the integration of middle school students in such programs as the Colgate Summer Science/Sports Camp, the Rensizzle Enrichment Program and the 7-12th Grade Career Day; d) the above-described Matrix Geography program; e) arts programs in partnership with the Creative Arts Team; and f) intensive support initiatives focusing on strengthening math and literacy skills. In addition, the SMT created excellent programs specifically designed for middle school students, including: 
· The Metropolitan Opera Guild 6th Grade Integrated Arts/Social Studies Program which produced two original operas, “Gilgamesh” and “The Nile River.” 

· Participation in Perelman American Roots (PAR) programming in 2007 and 2009; Renaissance 6th grade students were chosen as subjects for a PAR documentary and selected to sing at the city-wide sharing at the Apollo Theater in April, 2009.
· Implementation of the Wilson Reading Program in Middle School. 

· Accelerated Distance Learning programming. 

· A “Formulated Physical Education Partnership” with the YMCA. 

· Middle-school support initiatives in partnership with CUNY, including the College Readiness Program with Queens College. 

· Travel and field learning experiences for middle-school students, including study-related trips to Baltimore, Philadelphia and the Pocono Environmental Center. 

Assessment results and other indicators reflect that the middle school restructuring and other middle school initiatives are making a difference in improved learning and academic success for TRCS’ middle school students. As illustrated in the tables presented earlier in this narrative, NYS assessment scores have increased dramatically and consistently for students in grades 6-8 in math between 2006 and 2008, with the percentage of 6th grade students meeting or exceeding state standards increasing from 62.5% in 2006 to 98% in 2008, the percentage of 7th grade students increasing from 72.9% in 2006 to 88% in 2008 and the percentage of 8th grade students increasing from 65.2% to 65.75%. In ELA, NYS assessment scores for 7th and 8th grade students have also increased, with the percentage of 7th grade students meeting or exceeding state standards increasing from 72.9% in 2006 to 90% in 2008 and the percentage of 8th grade students increasing from 65.2% to 82% in 2009. At the 6th grade level, the percentage of students meeting or exceeding state standards increased from 83.3% in 2006 to 92% in 2007, fell to 80% in 2008 and leaped to 100% in 2009. Other indicators of success for the middle school initiatives include TRCS’ high retention rate—i.e. the fact that more than 80% of middle school students elect to attend the TRCS high school program.
2. Strengthening services for students with special needs—Early in the charter term, the TRCS administration identified a strong need to improve the school’s special education program. Beginning at the start of 2006-07, TRCS implemented several initiatives to address this need, including:
1. Restructuring of the Instructional Support Services (ISS) Department. Under the restructuring, ISS reports directly to Director Emily Byrum, which has resulted in increased coordination of the department’s activities with the goals and direction of the school. Ms. Byrum, with support from the administration, established clear lines of authority regarding many of the administrative and programming tasks that are assumed by ISS, including addressing compliance issues, acting as liaison with the Committee on Special Education, IEP reviews and meetings, and record keeping. Also, an additional part-time guidance counselor assumed responsibility for parts of the mandated counseling case load, and an additional full-time special education teacher was hired in 2007-08. 

2. Enhancing ISS programming and coordination of general education and special education programs. Push-in services have been increasingly and successfully integrated to support ISS students. TRCS took proactive measures to encourage and facilitate cooperation among classroom teachers and special education teachers, including professional development designed to help them collaborate more effectively. These measures have contributed to the development of a co-teaching model for classroom teachers and special education teachers and to the improved capacity of both groups of teachers to work together as equal partners in their classrooms. According to reports from members of the staff, the early implementation of this model was difficult but grew more successful as professional development was refined to address specific teacher questions and needs. Another key area in which general education-special education cooperation is successful is the TRCS Title I early intervention program in Grades K and 1, which has been consistently and effectively linked with the ISS program. In addition, all Critical Friends Groups now have a member of the ISS team who serves as a liaison between classroom teachers and the ISS Department. The liaison staff member provides insight, hears concerns, and helps locate additional resources for teachers and students. This year, TRCS established an intervention committee consisting of administrators, teachers and paraprofessionals who work on developing individualized plans for at risk-students.
3. Enhancing the Learning Center. Prior to 2006, the overall structure and activities of the Learning Center (TLC), which assists at-risk students in Grades 7-12 (both with and without IEPs), were not clearly defined. This lack of structural clarity lessened the effectiveness of TLC, especially in its efforts to support students with special needs. Beginning in 2006-07, the administration took several significant steps to institutionalize the function and activities of TLC. Critically, responsibility for running TLC was removed from an outside consultant and given to Ms Byrum, the full-time TRCS staff member who is also responsible for coordinating ISS. Also, TRCS acquired NovaNet, a highly rated web content delivery system for coursework in grades 7-12, to serve as the instructional framework for credit make-up, alternative instruction and accelerated learning. TRCS trained two paraprofessionals who became highly skilled in coordinating the NovaNet program with at-risk learners. Through a grant, a cart of laptops was purchased for TLC and linked to the school’s Intranet, thus enabling TLC students to use the laptops to access NovaNet. In addition, steps were taken to improve the appearance of the TLC learning environment, including the development of a new mural and the installation of new carpeting and furniture. These efforts have resulted in TLC becoming a more effective and supportive resource for students with special needs and other at-risk students.

There is evidence that the efforts to improve special education at TRCS have been successful, including data regarding the “exemplary proficiency gains” for special education students reported in the school’s 2007-08 Annual Progress Report—i.e. 23.5% for K-8 special education students in ELA and 41.2% in math.  
III. Has Your School Been a Viable Organization? 

I.III.A. Demonstration of Achievement of Charter Non-Academic Goals and Objectives

GOALS 8, 9 and 10— Parent, Student and Community Partner satisfaction as measured by surveys in year four of the charter will be above 85%.
This goal was met, as evidenced by positive parent and student responses on the 2008 NYCDOE Parent Survey, including an overall parent satisfaction question response of 87.8%. High levels of parent, student and community satisfaction are also demonstrated through multiple qualitative measures. 

Measure 1: 85% satisfaction by parents in a year four survey.

The 2008 NYCDOE Learning Environment Survey results demonstrate high levels of parent satisfaction. Overall, an average of 89.3% of parents who responded to the survey were “satisfied” or “highly satisfied” with the school’s academic expectations, engagement, environment of safety and respect and communication. (Table 11) Parent satisfaction rates for particular school characteristics are reflected in Table 11. 

Table 11
	Category
	% of parents who responded “Satisfied” or “Highly Satisfied”

	Safety and Respect  
	94%

	Academic Expectations 
	91%

	Engagement 
	89%

	Communication 
	83%

	Summary
	89.3%


In addition, parents were asked a series of questions regarding their satisfaction with particular outcomes and characteristics of the school. As documented in Table 12, an average of 87.8% of parents who responded to the survey was “satisfied” or “very satisfied” with the TRCS. 

Table 12
	Question: How satisfied are you with the following—


	% of parents who responded “Satisfied” or “Very Satisfied”

	The education that your child received that year
	91%

	Your opportunities to be involved in your child’s education


	89%

	The level of assistance your child receives when he or she needs extra help with classwork or homework 
	87%

	How well the school communicates with you 
	83%

	Summary of Satisfaction Questions 
	87.8%


In addition, TRCS uses a variety of qualitative measures to assess and document parent satisfaction, including: a) retention rate of students; b) sibling application and enrollment; c) waiting list for admissions; and d) participation in school-wide decision-making activities, events and associations (parental involvement). Specifically:

Retention rate of students—In each year of the charter, TRCS has had an enviable retention rate for 5th grade students to middle school and for 8th grade students to high school. In 2007-08, the retention rate was 90%, with only 2 of the 50 5th grade students transferring out in June to attend other middle schools. Two 6th grade students left due to relocation. The retention rate in 2006-07 was identical, with 1 of the 50 5th grade students leaving for his zoned school and another relocating to Long Island. In 2005-06, the retention rate was 100%.

At the 8th grade level, the school retained 71% of its students (34 of 48 students) in 2007-08, with 11 students leaving to attend specialized high schools, including Brooklyn Tech, Bronx High School of Science, Townsend Harris High School, Frank Sinatra High School of Performing Arts, Bard High School of Science, the High School of Art & Design and the Queens Vocational High School, and with 3 students leaving to attend Catholic Schools. TRCS had a 73% retention rate  in 2006-07, with 13 of 48 8th grade students leaving the school to attend specialized high schools (11 students), to attend Catholic School (1 student) or for reason of relocation to Long Island. In 2005-06, the retention rate was 82.7%, with 11 of 47 students leaving to attend specialized high schools (10 students) or for reason of relocation out of the state. 
TRCS recognizes that the high rates of acceptance of TRCS students into specialized schools is a strong indicator of the effectiveness of its elementary and middle school programming, and it acknowledges that the parents of many of its students enrolled their children at TRCS with the objective of preparing them to apply for acceptance into specialized high schools when they finish 8th grade. Nonetheless, the school is committed to sustaining and improving high-quality high school programming to increase the percentage of students and parents who choose to remain at TRCS from kindergarten through 12th grade. 

Sibling application and enrollment—In 2007-08, 41 families with one or more students already enrolled at TRCS submitted applications to enroll a sibling of the enrolled student(s). In 2006-07, the number of sibling applications was even higher, with 69 families of enrolled students submitting applications for the enrolled students’ siblings. When parents elect to enroll all of their children at TRCS, it is clear that they are satisfied with the educational program and learning environment of the school.   

Waiting list for admissions— In 2007-08, 1,389 applications for grades K-12 were received for approximately 70 available seats. In 2006-07, there were more than 1300 applications for 25 kindergarten seats, 25 5th grade seats and 15 9th grade seats, as well as openings in other grades. In 2005-06, there were more than 1,000 applications for 75 seats, and there was a waiting list of more than 880 students. 

Parental involvement— TRCS has had high levels of parent involvement throughout the charter term, as evidenced by strong parent participation in the decision-making of the school. Parent representatives sit on TRCS’ Board of Trustees, comprise one-half of the school’s Collaborative School Governance Committee, have created an active and vibrant Parent Teacher Association and volunteer and work for the school in a variety of capacities. In the NYCDOE Learning Environment Survey, parents expressed satisfaction with the opportunities for participation in school activities and governance provided by the school. Specifically, 95% of parents “agreed” or “strongly agreed” that they feel welcome at TRCS according to the NYCDOE Learning Environment Survey. In an additional survey, 67% expressed that they have been encouraged to participate in school governance by the SMT.
Measure 2: 85% satisfaction by students in a year four survey.

The student responses to the NYCDOE Learning Environment Survey provide strong indicators of student satisfaction. As demonstrated by Table 14, students expressed satisfaction with TRCS’ culture, instruction, safety and supports. The student survey had a 93% response rate, which was substantially greater than the NYC average student response rate of 78%.

Table 13
	Category
	% of Students who “Agreed” or “Strongly Agreed”

	I feel welcome at my school. 
	90%

	The adults at my school help me understand what I need to do to succeed in school. 
	90%

	My teachers encourage me to succeed. 
	85%

	Most of the teachers, counselors, school leaders, and other adults I see at school every day know my name or who I am. 
	89%

	I am safe in my school. 
	92%


Also, 86% of students answered “NEVER” to the survey item “I stay home because I don’t feel safe at school.” 
In addition to the above-described quantitative evidence of student satisfaction, multiple qualitative measures demonstrate high levels of student satisfaction, including the retention rate of students and the high rate of participation in student activities. As discussed earlier, TRCS has a high rate of student retention, with an average of 93.3% of 5th grade students remaining in TRCS for middle school over the charter term, and with an average of 75.5% of 8th graders remaining in TRCS for high school. As noted above, student attrition at the 8th grade level is due largely to students gaining admission to and electing to attend specialized high schools. 
Also, most of TRCS’ K-12 students are actively involved in one or more school-wide extracurricular programs and outside programs coordinated through TRCS’ College Bound and Internship/Community Service Office. These programs include, but are not limited to: a) the National Honor Society; b) Botball/Robotics; c) Basketball; d) Baseball; e) Teens for Racial and Ethnic Awareness (TREA); f) the Young Eclectic Liberation Leaders; g) Annual NYC Youth Activist Conferences; h) United Students Against Sweatshops National Conference in Berkeley, CA and Philadelphia, PA; i) Print It Yourself – Screen Printing; j) Renaissance Students to New Orleans; k) Student Government; l) the Collaborative School Governance Committee; m) Fine Art; n) Band; o) Recording Studio; p) Spanish Theatre Company; q) Yearbook; r) Chess Club; s) Social Justice Day; t) Career Day; u) K-12 Performances and Exhibitions; v) Supporting Women Artists Program; w) After-School Performances and Exhibitions; x) the Project Maya International Study Program; y) the Drama Club; z) Pre-Teaching; aa) City-At-Peace; bb) the Latin American Cultural Center of Queens Art Program; cc) Sadie Nash Leadership Project; dd) the Colgate Summer Science and Sports Camp College Now; ee) STEM – City College; ff) the Fashion Institute of Technology Summer Program; gg) Venture Scholars; hh) the Gay, Straight, Lesbian, Bisexual and Transgender Association; ii) the Bible Studies Group; jj) the Multicultural Committee; kk) Peer Mediation; ll) Book Clubs; mm) School Organized College Visits; nn) Learning 2 Look – Noguchi Museum; oo) the School Newspaper; pp) the Bridge to Medicine Program; qq) Children’s Museum of the Arts – Family Animation Program; rr) Charter School Lobby Day; ss) Harlem Charter School Night; tt) the Middle Grades Initiative Program; uu) Student Internships and Programs; vv) the Cooper Union Saturday Art Academy; ww) the New York Historical Society; xx) the Weill Cornell Medical Program; yy) the Chinatown Youth Initiative; zz) the Department of Education Summer Art Institute; aaa) the Konduit Summer Camp; bbb) the Queens Community House Photography Program; ccc) Global Kids; ddd) the Carleton College Summer Program and eee) the Young Dancers Program. 

Measure 3: 85% satisfaction by community partners in a year four survey.

The Year 4 community partnership survey has not yet been administered. However, TRCS continues to work with and benefit from a large number of community, arts, cultural and educational organizations. Most of TRCS’ partnerships are on-going and long-standing. Current on-going and long-standing partnerships include the Bank Street College of Education; the Center for Education Innovation-Public Education Association (CEI-PEA) grant consortium entitled Partnership for Innovation in Compensation for Charter Schools (PICCS); Queens College (Middle Grades Initiative/Creative Arts Team, the Kupferberg Center Jazz Project and Student Teachers); the National School Reform Faculty; the Charter School Athletic League; New York University (Prof. Joe McDonald); the Child Study Institute; the Public School Athletic League; the New York City Center for Charter Schools; the National Geographic Education Foundation; the New York City Geographic Alliance/Hunter College; City-at-Peace; the Sadie Nash Leadership Project; the Taproot Foundation; Nature’s Classroom; Colgate University’s Summer Science and Sports Camp; KISS Robotics; Students Against Sweatshops; Misled Youth; and the University of Florida – Department of Anthropology.   

Additionally, many new partnerships have come out of relationships with existing partners. The After School Corporation (TASC) has brought TRCS partnerships with Brooklyn Center for the Urban Environment, TASC Masters of Literacy, Young Dancers in Rep, Development Without Limits, Ramapo for Children and Museo del Barrio. TRCS’ long-standing partnership with PENCIL’s Principal for a Day program led to an introduction to and the eventual development of a successful community partnership with B.R. Guests Restaurants, Inc. Also, since joining forces with the Center for Arts Education in 1998, TRCS has partnered with the Queens Council on the Arts, Partners for Arts Education, the New York State Council on the Arts and the Metropolitan Opera Guild which have, in turn, nurtured relationships for TRCS with other outstanding cultural programs including ArchiKids, Young Playwrights, Inc., the TADA Theater for Youth, the Queens Theatre in the Park, the Carnegie Hall Perelman American Roots Program, Repertorio Espanol and Barco de Papel Libreria.

Other neighborhood/city partnerships include the Latin American Cultural Center of Queens; the Queens Library, Langston Hughes Community Library and Cultural Center, the Performing Arts Center of New York, the Folk Music Society of New York; Pinnacle Baseball, the Consolidated Edison Foundation and Assemblyperson Jose Peralta’s office of community affairs for various events including Jackson Heights’ Hispanic Book Fair.  

GOAL 11--Through qualitative measures, the school will live its motto, “Developing Leaders for the Renaissance of New York.”
TRCS has met this goal, as evidenced by student involvement within school institutions; high levels of student participation in activities that foster leadership qualities and experience; and the school’s recognition by highly-regarded public and private organizations as an outstanding public charter school committed to promoting the creativity, academic excellence and social-emotional development of all of its students. 
Measure: Qualitative evidence will show that TRCS supports the development of leadership qualities, creativity, community involvement, civic responsibility and social concern on the part of its students.

TRCS has a proud tradition of preparing students to be active global citizens and stewards of their communities and the planet through involvement in a diverse group of student activities and community involvement initiatives. TRCS also promotes student creativity and leadership by providing opportunities for students to establish their own clubs, activities and initiatives. Among the student-involvement initiatives that TRCS has established and/or expanded during the second charter term are: 

· Student participation in school governance, including student representation on the Collaborative School Governance Committee, involvement in the student government organization and substantive input in decision-making and implementation of the school’s middle school restructuring.  

· Student-led (and School-supported) Initiatives to promote social change, such as Teens for Racial and Ethnic Awakening (TREA), Young Eclectic Liberation Leaders (YELL), Global Teens, Students Against Sweatshops, the New Orleans Project and student-led Social Justice Day events. Additional social change-related student activities include Taking Students to Lobby Day in Albany and student participation in the preparation for and implementation of press conferences (including students speaking at press conferences), such as a Mayoral press conference held at TRCS. Students also participated and led in public advocacy for charter schools including a successful rally and march in Jackson Heights against school budget cuts.
· Student participation in activities and initiatives that build and support the school community, such as student development and/or implementation of “career days,” mentoring programs, peer mediation initiatives, anti-bullying activities and “Rensizzle Enrichment Week,” a program created by TRCS’ students and staff (based on the research of Joseph Renzulli), wherein students select topics to study and participate in creating curricula for a week-long, full-time alternative academic program.
· Student participation in internships and similar initiatives that connect them to the world outside of TRCS, including internships beginning in the junior year and overseen by a full-time Internship Coordinator. These internships are implemented in partnership with a diverse collection of outside agencies and programs, including the Cooper Union Saturday Art Academy, the New York Historical Society, the Weill Cornell Medical Program, the Chinatown Youth Initiative, the NYCDOE Summer Art Institute, the Konduit Summer Camp, Elmhurst Hospital, the Queens Community House Photography Program, Global Kids, the Guggenheim Museum, the Museum of Modern Art and the Young Dancers Program. In addition, TRCS students have participated in unique multi-disciplinary academic programs that connected standards-based curricula to “real-world” experiential field learning activities in various Nature’s Classroom sites, Baltimore, Philadelphia, New Orleans and the Yucatan.

In addition, TRCS has been recognized as a leader in supporting the development of its students and preparing them for success and leadership in the 21st Century global village and economy. In March 2004, United Nations Under-Secretary Anwarul K. Chowdhury commended Renaissance students and staff for their month-long facilitation of the “Building a Culture of Peace for the Children of the World” exhibition at the United Nations. In 2008, TRCS was awarded the prestigious Imagination Award from the Lincoln Center Institute. TRCS has also received awards and/or grants from NYSED, the New York City Center for Charter School Excellence, the National Geographic Education Foundation, the Pumpkin Foundation, the Shoolman Foundation and others. 

I.III.B. Indications of Student and Parent Satisfaction

TRCS established student and parent satisfaction goals in its charter, and evidence of student and parent satisfaction has been presented in prior sections of this narrative related to non-academic goals. Evidence of student satisfaction includes: a) high levels of student retention; b) very positive responses by students to student satisfaction-related questions on the NYCDOE Learning Environment Survey; and c) high levels of student participation in school programs, clubs and extra-curricular activities. Additional evidence of student satisfaction includes the substantive participation of TRCS students in the design and implementation of annual Rensizzle Enrichment Week activities and in activities that share students’ scholarly, creative and artistic work to audiences within and outside of the school. Specifically—
Rensizzle Enrichment Week—Rensizzle Enrichment Week is a unique learning experience for TRCS’ 7th-12th grade students that enables them to take a week out of the school year and engage full-time in innovative academic programs regarding topics that they themselves select. TRCS students assist in the design and implementation of Rensizzle Enrichment Week “clusters,” which have included Print It Yourself (where students engage in hands-on interactive development of buttons, posters, t-shirts, zines, flyers and websites), videogames and technology, dance, culinary arts, filmmaking, college prep, learning about the arts in NYC (including visits to museums, galleries and artists’ studios), music production, making computer games, magazine production, athletic activities in a NYC park, parkour, young women’s group discussions, sports, exploration of Caribbean-Latino culture in and around NYC, cycling, hip hop (including making beats and exploring the history of hip hop), credit recovery and Volunteer for Change (in which students volunteer and work all week with nonprofit organizations of their choice). The Rensizzle Enrichment Week clusters are designed by students who, working with teachers, create the cluster curricula, experiences and partnerships. Student participation in the selection and development of Rensizzle Week clusters is very high and student feedback regarding Rensizzle Week activities has been consistently and overwhelmingly positive.

Activities that Share Student Work Within and Outside of the School—TRCS students have developed and/or contributed to websites, blogs, wikis and other online resources that enable them to post and share their work, ideas and activism with wide and diverse audiences. Numerous TRCS wikis are available to view at trcs.wikispaces.com/. In addition, TRCS students created a wiki to document and build upon their rally in support of the school and of full funding for all charter schools in the aftermath of the announced funding freeze for charter schools in the NYS budget. The wiki, charterschoolbudgetfight.wikispaces.com, has links to television station NY1’s coverage of the rally, along with student reflections on the rally, teacher-made videos of the rally and other media. 
Evidence of parent satisfaction includes: a) very positive responses by parents to parent satisfaction-related questions on the NYCDOE Learning Environment Survey and internal school surveys; b) high rates of student retention; c) high rates of application and enrollment of siblings of TRCS students; d) consistently high numbers of students on enrollment waiting lists; and e) high rates of parental involvement in school governance, planning and activities. Additional evidence of parent satisfaction includes the strong and proactive involvement of parents in fundraising to support school programs and initiatives such as Arts programming, experiential learning activities and technology. A key example of such support is the fact that TRCS parents raised funds to support the school’s Culinary Arts program.   
I.III.C. Audited Financial Statements

The most recent annual audited financial statement is attached. 

I.III.D. First-Term Challenges--Operational 

The primary operational challenge during the charter term was the need to improve the school’s data management system and practices. The NYCDOE noted in a School Quality Review that Renaissance needed to improve its process for managing data. In response to this—and to internal needs assessments that yielded similar findings—the SMT assumed responsibility for creating a Data Management Plan that identifies academic achievement goals for students and monitors progress towards achieving them. This responsibility included establishing a systematic process for administering and monitoring interim assessments, with clear indicators of progress across all grade levels. The Data Management Plan would also need to coordinate TRCS’ involvement with and use of the comprehensive data management system of PICCS (and related professional development and support) with the school’s other data management initiatives. The school’s use of PICCS data management technology is significant—i.e. the PICCS state-of-the-art data warehousing, analysis and reporting technology, along with its technology-driven curriculum mapping and alignment systems—is a critical component of TRCS’ plan to improve the management and use of its student assessment data. The PICCS technology, coordinated with the school’s use of NYSTART, SIRS, School Data Base and other data systems, now provides TRCS with enhanced capacity to collect, organize, disaggregate and analyze assessment data and to use such data more effectively to differentiate and improve instruction. 
Over the course of the charter term, TRCS made substantial progress towards developing and implementing an effective data management system, including:

· TRCS created a Director of Programs and Accountability position, whose role includes the management of data school-wide. TRCS also assigned the responsibility of managing NYSTART to the Director of Teaching and Learning and the Director of Instructional Support, and to the Director of Programs and Accountability, the High School Coordinator of Operations, the K-12 Coordinator of Technology and the HS Registrar at the 9-12 level. TRCS also expanded its case conference model, with refinements made to improve its ability to follow-up and set and monitor effective goals.
· TRCS created Critical Friends Group/subject committees to collaboratively review the data and create plans as to how to make improvements. TRCS coordinated the review of data with instructional initiatives, including targeted small group instruction and tutoring in middle school math, middle school K-12 ELA, high school Global History and other grade/subject areas and targeted small group instruction in the Learning Center. TRCS also coordinated the review of data with its after-school Academic Intervention Service for high school students
· TRCS is in the process of integrating PICCS data-related technology—including Performance Pathways Assessment Tracker (which enables TRCS to create customized standards-aligned assessments across disciplines, grade levels and standards) and the Tetra-Data data warehouse that stores and organizes assessment data and presents it to teachers in clear and easy-to-use reports. Once implemented, these technologies will enable teachers to create data-based Individualized Achievement Plans (IAPs) for every student and comprehensive grade articulation plans (i.e. Classroom Improvement Plans) using IAPs as blueprints for student success. These resources are used to support responsive and differentiated instruction through and the school’s expanded co-teaching model.
· TRCS created a Credit Recovery/At-Risk Committee, whose members include both Co-Principals, the Director of Programs and Accountability, the Director of Instructional Support, the Director of College Bound, the RTI Coordinator--grades 7-12, the High School Coordinator of Operations, the NovaNet Coordinator and other staff as needed. 
These initiatives have transformed the culture of TRCS, resulting in the incorporation of data-driven decision-making throughout the school. Data is now an ongoing, daily conversation among educators at TRCS. Indeed, it is an agenda item at every committee meeting, and it has been integrated into the school’s teacher and principal evaluation processes. 
IV. Has Your School Been in Compliance With All Applicable Laws and Regulations?
I.IV.A. First Term Challenges (Compliance)
TRCS has been in compliance with applicable laws and regulations throughout the charter term, as verified through visits and reports by the authorizer and the Comptroller. TRCS has not experienced any significant challenges during the second charter term.
ATTACHMENT 1: DATA TEMPLATES
Office of Charter Schools – Renewal Application – Part I: Retrospective New York City Department of Education – Office of Charter Schools 
Enrollment as articulated in the school’s charter

	Grade
	2005-06
	2006-07
	2007-08
	2008-09
	2009-10

	K
	25
	25
	25
	25
	25

	1
	25
	25
	25
	25
	25

	2
	25
	25
	25
	25
	25

	3
	25
	25
	25
	25
	25

	4
	25
	25
	25
	25
	25

	5
	50
	50
	50
	50
	52

	6
	50
	50
	50
	50
	52

	7
	50
	50
	50
	50
	52

	8
	50
	50
	50
	50
	52

	9
	50
	50
	50
	50
	52

	10
	50
	50
	50
	50
	52

	11
	50
	50
	50
	50
	52

	12
	50
	50
	50
	50
	52

	Total
	525
	525
	525
	525
	538


Actual Enrollment

	Grade
	2005-06
	2006-07
	2007-08
	2008-09
	2009-10

	K
	25
	25
	25
	25
	N/A

	1
	21
	25
	25
	25
	N/A

	2
	25
	25
	25
	25
	N/A

	3
	22
	25
	25
	25
	N/A

	4
	25
	25
	25
	25
	N/A

	5
	50
	50
	50
	50
	N/A

	6
	48
	50
	51
	50
	N/A

	7
	48
	48
	50
	50
	N/A

	8
	48
	49
	48
	50
	N/A

	9
	52
	53
	53
	54
	N/A

	10
	57
	49
	56
	55
	N/A

	11
	49
	53
	45
	46
	N/A

	12
	40
	47
	55
	48
	N/A

	Total
	510
	524
	533
	528
	N/A


	Race/Ethnicity
	       2005-2006


	       2006-2007


	     2007-2008


	      2008-2009



	
	# of students
	% of students
	# of students
	% of students
	# of students
	% of students
	# of students
	% of students

	American Indian, Alas-kan, Asian, or Pacific Islander
	101
	19.8%
	94
	20%
	103
	19.1%
	97
	18.4%

	Black (Non Hispanic)


	108
	21.2%
	112
	19.1%
	107
	20%
	108
	20.5%

	Hispanic


	205
	40.2%
	217
	41.5%
	229
	43%
	219
	41.5%

	White (Non Hispanic)


	96
	18.8%
	100
	19.1%
	94
	17.7%
	104
	19.7%

	LEP/FL/SPED


	2005-2006
	2006-2007
	2007-2008
	2008-2009

	
	# of students
	% of students
	# of students
	% of students
	# of students
	% of students
	# of students
	% of students

	Limited English Proficient
	11
	2.2%
	9
	1.7%
	18
	3.4%
	24
	4.5%

	Free Reduced/ Lunch Eligible
	306
	60%
	315
	60.1%
	316
	29.3%
	316
	59.8%

	Special Education
	52
	10.2%
	60
	11.5%
	51
	9.6%
	49
	9.3%


Data Template: Goals 

The Renaissance Charter School (TRCS)—Academic Goals
	Goals
	First Year
	Second Year
	Third Year
	Fourth Year
	Fifth Year

	Absolute: By year four of the charter, 70% of TRCS K- 8 students will meet or exceed standards in English Language Arts (ELA) state examinations.
	Result

Met: YES
	Result

Met: YES
	Result

Met: YES
	Result

Met: YES
	Result

Met: NA (i.e. Information not available)

	Absolute: By year four of the charter, 70% of TRCS K- 8 students will meet or exceed standards in Mathematics (math) state examinations.
	Result

Met: YES
	Result

Met: YES
	Result

Met: YES
	Result

Met: NA
	Result

Met: NA

	Absolute: By year four of the charter, 80% of TRCS high school seniors will graduate.
	Result

Met: YES
	Result

Met: YES
	Result

Met: YES
	Result

Met: NA
	Result

Met: NA

	Absolute: By year four of the charter, 80% of TRCS high school seniors will graduate
	Result

Met: NA
	Result

Met: NA
	Result

Met: YES
	Result

Met: NA
	Result

Met: NA

	Absolute: 85% of the graduating class will be accepted to institutions of higher learning.
	Result

Met: YES
	Result

Met: YES
	Result

Met: YES
	Result

Met: NA
	Result

Met: NA

	Absolute: The average attendance rate of students, K- 8, at TRCS will be above 90%. The average attendance rate of students, 9- 12, at TRCS will be above 90%.
	Result

Met: YES
	Result

Met: YES
	Result

Met: YES
	Result

Met: NA
	Result

Met: NA


	Comparative: The average passing rate of TRCS students on New York State required Regents examinations will be above the average passing rate of students in similar schools.
	Result:

Met: NA
	Result

Met: YES
	Result

Met: YES
	Result

Met: NA
	Result:

Met: NA


� Data not yet available
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